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from basic sociological research to provide insights for maintaining gains and pushing these efforts forward. In particular, SoTL and the aging of the cohort of leaders who pioneered these redefinition efforts emphasize the importance of Preparing Future Faculty (PFF) programs, and the placement of new PhDs with this broad vision in PhD-granting departments, as well as in liberal arts colleges and universities.
BERNICE A. Pescosolido Indiana University
Over the last two decades, higher edu cation has weathered a series of particularly damning attacks. Concerns about the nature and utility of the research we do, questions about the subject matter and manner in which we teach, and doubts about the value of our offerings in the face of the rising cost of enrollment, have all been raised (see Pescosolido and Aminzade 1999 for a re view). While most colleges and universities have managed to survive these critiques, what is more interesting and exciting are the ways in which many institutions, disciplines and supporting organizations (e.g., private foundations, professional associations, fed eral agencies) responded by sometimes em bracing, and sometimes capitulating to, pressures to change the organization of the work of the professoriate (Boyer 1990) , to shift the classroom paradigm from teaching to learning (Shulman 1999; , and to create a successful movement in the scholarship of teaching and learning (SoTL) (Becker and Andrews 2004; Hatch 2005; Hutchings 2000 Hutchings , 2002 .
As sociologists, we understand that nei ther the attacks leveled in such colorfully 
SOCIOLOGY
Rot in the Ivory Tower (Campbell 2000) , and Killing the Spirit (Smith 1991) , nor the guides for solutions presented in the more conservatively titled, but nonetheless pow erful, books such a Scholarship Reconsid ered (Boyer 1990 ), Women's Ways of Knowing (Belenky et al. 1973) , or The
Courage to Teach (Palmer 1998) arise hap hazardly or randomly. Both Calhoun (1999) and Sullivan (1999) Boyer and his ideas even after his death (see, for example, the work of Glassick et al. 1997; Huber and Hutchings 2005) . Nev ertheless, the latter does not serve simply as a cognitive map for operationalizing the former; in fact, they do not map on part by part. Surprisingly, it is the third of these, Burawoy's (2005b) ing on a number of disciplines that either had a history of troubles in student learning or placements (e.g., history, math) or on relatively recent arrivals (e.g., neurosci ence), the Initiative sought to reconceptual ize the PhD degree as a set of roles, a set of skills, and a set of moral/ethical obligations embodied in basic principles. George Walker and Chris Golde, who led the pro ject, centered their efforts on the notion of "stewardship" to capture the idea of a "shared purpose" (Golde 2007 ; see also Golde and Strieker 2002) , and to comple ment traditional notions of expertise through the PhD experience, with a goal of provid ing a "moral compass."
As shown in (2007) states, "Self-identifying as a steward implies adopting a sense of purpose that is larger than oneself. One is a steward of the discipline, not simply the manager of one's own career" (p. 13).
Map 3: Burawoy's Public Sociology As Burawoy points out, sociologists have periodically asked themselves whether the discipline of sociology matters to anyone outside itself (Burawoy 2004; 2005a; 2005b; 2005c) . While not specifically con cerned with the larger debates on the rele vance of higher education, Burawoy contex tualizes his concerns for the discipline in light of attacks from the National Associa tion of Scholars, declining budgets, intensi fied competition, and, especially, market solutions?"joint ventures with private cor porations, advertising campaigns to attract students, fawning over private donors, corn modifying education through distance learn ing, employing cheap temporary profes sional labor, not to mention the armies of low-paid service workers" (Burawoy 2005b:7 Table 3 ). His ty pology looks at how the discipline's types of work and specific audiences interact to create four diverse "sociologies," each of which contributes to sociology's body of knowledge. Essentially, Burawoy maintains that a discipline is a field of power that can, and does, have a division of labor. To un derstand "public sociology," he argues, one must understand the matrix of co-existing professional, policy, public, and critical sociologies however their prevalence may vary both historically and cross-nationally (see Quah 2005 on this last point).
As Table 3 lays out, it is the intersection of audience (academic/extra-academic) and type of sociology (instrumental/reflexive) that produces the sociological division of labor. Professional sociology encompasses the "tested methods, accumulated bodies of knowledge, orienting questions, and con ceptual frameworks" of the discipline (Burawoy 2004:10) . For Burawoy, profes sional sociology is the foundation, the sine qua non, of at least two of the other types (public and policy sociology), providing both expertise and legitimacy. These re search programs, most often but not always located in university and college settings, provide much of the substance and perspec tive that sociology has to offer. and ever present public. As he notes, "As teachers we are all potentially public soci ologists" (Burawoy 2005b:9) . The reception to Burawoy's argument has been "mixed" in the U.S., "muted" in Great Britain, and often "guarded" in gen eral (Hall 2005; Scott 2005 In sum, Burawoy's public sociology views the work of the discipline as multi faceted, where audience and the nature of the lens we use to view society represent the two crucial dimensions that define the con tributions sociology can make. Seeing each as important and necessary to maintaining a connection to both production of knowledge and to civic society, he elaborates on the need for public sociology to remove isola tionist tendencies that are often reinforced in existing reward systems. Importantly, he see teaching and learning as central aspects of public sociology and students as one of the most important targets groups for public sociology. Table 4 attempts to show the synergy and overlap among these three conceptual maps of academic work. While there is some "stretch" in fit, these three perspectives share six fundamental premises. First, each of these perspectives addresses the bifurca tions that came to symbolize the problems in post-World War II higher education. Boyer (1990) suggests, for example, that "the time has come to move beyond the tired old 'teaching versus research'" (p. 16). Second, and more importantly, each provides a reconceptualization that targets one key part of a sea change. For Boyer, it lies in broadening the term "scholarship."
CONVERGENCE
For Golde and Walker (2006) , rethinking the goals of a PhD education produces a set of fundamental principles that should guide the work of the disciplines. For Burawoy, it gives rise to a division of labor within a discipline. Third, each perspective recog nizes that the parts are not discreet phenom ena but represent overlapping pieces of a larger whole that support one another. As Burawoy (2005b:4) There have also been questions raised about their disciplinary relevance and, relatedly, whether they are faculty-led or in the hands of professional development staff. Finally, even the Phase III?PFF that was discipline based rarely included departments ranked in the top ten of their respective disciplines.
Together, these concerns raise what or ganizational sociologists who focus on work have called the "professional-bureaucratic dilemma" (Hall 1968; Miller 1967) . The crux of this dilemma lies in the "conflicts that exist between professionals and their employing organizations" (Miller 1967:756 embracing the issues that they face during the process of professional socialization.
Incidentally, but not accidentally, these are the three issues that PFF holds at its core. agent with the power to challenge and help change the institution" (p. 8). If we are to address the bureaucratic-professional di lemma both within and across institutions of higher education, planning needs to be in place now to avoid retrenchment. We have three conceptual maps that suggest a timely convergence. The next steps lie with our own efforts, cultivating in ourselves what Palmer (2007:12) suggests we cultivate in our students?"communities of discernment and support."
